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Introduction
“Education does not change the world, education changes people, people change the world”

 (Feire 1970)

Over the past couple of centuries, the desire to be educated has grown exponentially, 
people no longer want to be relegated to the fringes of society based on their class or 
upbringing (Meyers 2022). It is now firmly accepted that further education benefits a broad 
range of learners in Ireland (Luff 2018). For example, job-related adult training apprenticeship 
programs have increased the interest in post-primary education (Irish Times 2022). Moreover, 
the contributions of theorists such as Bandura (1978), Feire [1], Dewey (1934) and Sousa 
(2002) have led to the implementation of social pedagogy that has practical benefits for 
community education. The continued development of teaching practices is a key consideration 
when designing a pedagogical framework to support an evolving society (Buchanan, 2021).

The aim of this paper is to identify different philosophical approaches to knowledge 
transfer in further education. In a way, these collective writings guide this author’s teaching 
practice through the adaptation of concepts that began with Socrates in the fifth century 
(Roth 2020). Philosophy of further education, as it evolves has its foundations in the need 
to provide a platform that will best serve the individual learner’s needs [2]. While Irish 
society explores it’s needs, educational leaders are perhaps more important than ever (Kato, 
2020). Nonetheless, the philosophy of education will thrive, expanding its potential beyond 
its originally intended scope, becoming of practical benefit to people, places and locations 
associated with methodologies of enquiries [3]. This is due in part to the need for pedagogical 
programs to blend with workplace practices (Jandric, 2020). Many modern philosophers 
identify this need and through their reflections highlight the key considerations that will allow 
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further education to thrive, expanding its potential beyond early 
pedagogical theories (Waghid, 2020).

Following on from this brief introduction to this author’s 
assertions regarding both teaching philosophies, their adaptation 
and implementation in further education. This paper will examine 
idiosyncratic and diverse approaches to pedagogy in the 21st 
century. The purpose of this paper is to provide insight into 
the challenges and opportunities of teaching an ever-evolving 
community in a further education setting. The main innovation of 
this paper is to examine the feasibility of a proposed framework 
for teaching apprenticeship programs in further education. This 
is presented not as an ultimate solution but as a recommendation 
based on evidence obtained from both this author’s teaching 
experiences and secondary sources. This suggested framework 
incorporates a range of techniques relevant to a universal design 
for learning (UDL). To achieve this aim, it is important to begin with 
an examination of the history of teaching philosophies regarding 
the needs and development of adult learners.

Literature
“Although current theories of transformative learning generally 
rest on humanistic and progressive philosophies….. a model that 

illustrates how adult educators adapt both their beliefs and their 
roles to accommodate adult learners”

 (Wang and Sarbo 2004)

The Main Philosophical Theories Pertinent to 
Adult Education

The initial phase of this investigation involved the gathering of 
pre-existing materials on Mezirow’s [4] theory of transformative 
learning, which supports adult learners in their understanding 
of their experiences [5]. This has been applied to a broad range 
of adult learner groups [6]. This model draws from Feire’s [1] 
interpretation of Marxist socialism and is based on Habermasian’s 
Critical Theory (1971). This examination of social constructivism 
leads to the identification of a transformative learning theory that 
is often seen as innovative (radical) [7]. Nevertheless, Mezirow’s 
[8] transformative learning theory can be traced to an important 
strand of radical theory (Jandric, 2020). Moreover, there is a gap in 
the literature regarding adult educators and their adaption of these 
underlying beliefs [4]. Therefore, situational circumstances drive 
students’ transformation and emancipation [6]. Figure 1 illustrates 
the applicability of Mezirow’s ten phases to the adult learner in a 
Further Education (FE) apprenticeship program.

Figure 1: Applying Mezirow’s Theory Relevant to an FE Apprenticeship Program.

The model highlights the presence of a contextually adapted 
philosophy in the Irish FE sector [7]. This provides guidelines for 
decision making and policy setting in the Irish FE sector (CDETB 
2023). Such a conceptual framework for teaching methodologies 
must have practical benefits for the modern society [7]. The main 
aim of adult education is to affect societal change beginning with 
local communities [8]. This can happen when varied philosophical 
perspectives are adapted and implemented [5]. This concept of 
learning by doing (Dewey 1936), directly influences the current 
approach to education in the community [9]. 

Philosophical Theories Relevant to Adult, 
Community and FE Learning Contexts

“Education is for improving the lives of others and for leaving your 
community and world better than you found it.”

 (Edelman 1900s)

The importance of the community in education is a key 
consideration as it leads to intensive social interaction (Soekanto, 
2004). The concept is aimed at building the power of social 
awareness [10]. Philosophically, education and community should 
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complement each other by providing opportunities for adult 
learners [11]. Nevertheless, there will always be challenges like the 
availability of educational services to benefit the entire community 
(Soekanto, 2004). This is a form of alienation in the midst of a 
society that is trying to find solution to these educational issues 
[12]. Education is not limited to the power of theory rather the 

implementation of infrastructures that provide for community 
development [13]. Learning does not take place in isolation. It is 
contextualised and adapted to the needs of each adult community 
[7]. Figure 2 demonstrates the educators role based on adaptation 
of their community-led philosophies.

Figure 2: Educators role based on adaptation of their community-led philosophies (Bandura 1978).

Awareness of the social role that is carried out by each 
individual in a pedagogical framework is a key factor in this 
approach, this illustration combines the needs of the learners, the 
role of the teacher and the philosophical context that leads to the 
transformative change [14-19]. Freire notes that “Education... is 
the practice of freedom of means by which men and women deal 
critically and creatively with reality and find ways to engage in the 
process of transformation in their own world” [12]. This philosophy 
suggests that education is not a rigid process, learning activities 
can be adapted to meet each community’s needs [14]. Freire [12], 
and Illich [15] suggest that education cannot be built using rigid 
buildings, rigid approaches, closed theories and frozen educational 
channels. The main aim is to facilitate communities and their 
surrounding environment (Knowless 1997). Societal development 
needs theoretical approaches to education that empowers, and 
humanises each individual learner [12].

Separately, many humanities academics have examined the 
cultural links between community and education [14]. Nonetheless 
literature covering the new approach to apprenticeship programs 
for adult learners in FE is sparse. This gap in the literature is 
paralleled by the fact that the number of learners in FE is in decline 
(CDETB 2023). The following section will examine the practical 
implementation of a pedagogical framework that will become of 
practical benefit who wish to combine work based-training with FE 
learning outcomes.

A Proposed Framework Adult Learning in an FE 
Apprenticeship Program

“An investment in Knowledge Always Pays the Best Interest”

 (Ben Franklin)

This section of the paper presents a pedagogical framework 
based on a review of teaching philosophies and this author’s 
experiences both as a student and tutor in FE. An understanding of 
the philosophy of pedagogy is key for any teacher when designing 
a framework for a specific type of learner. Transformative change 
theory is the single most important influence on this author’s 
approach to teaching in particular, Bandura’s Theory (1978). 
Common elements of the philosophical analysis indicated a focus 
on the connections between community, the adult learner and 
transformational change. Therefore, the proposed framework is 
based on innovative adaptations of previous pedagogical models 
such as Dale’s Cone of learning and Mezirow’s transformative 
change model.

Mezirow [8] and Bandura (1978) made a significant 
contribution to our understanding of the pedagogical environment 
that must be present when fostering transformative change. The 
proposed framework will focus on the measuring and monitoring 
of the learner’s experience during the implementation of a hybrid 
classroom program. The empirical findings that demonstrate 
the transformative change have been obtained from this author’s 
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students over the past two years. The apprenticeship program in 
auctioneering is unique as it allows the adult learner to attend 
college one day a week and work for four. This requires a condensed 
approach to achieving learning outcomes. The proposed framework 

will adapt technologies and traditional methodologies to achieve 
transformative change. This is reflected in Figure 3 where the 
Mezirow [8] and Bandura (1978) approaches are augmented based 
on the pedagogical approach of Dale’s Cone of learning.

Figure 3: The Authors Proposed Framework for the FE Apprenticeship Program.

This model presents a more robust framework that combines 
the philosophies of engagement present in the Mesilow and Bandura 
models with the diagnosis elements of Dale’s Cone of learning. 
Additionally, the model’s modification capabilities incorporates 
both technological and traditional methodologies to evaluate the 
knowledge transfer. These activities the launch-pad to achieve 

transformative change. As a large part of a pedagogical planning 
initiative in this case there are three significant actions that provide 
modifying intermediary. This provides insight into using active 
learning strategies when utilising the potential of technology-
enabled lesson plans. Figure 4 demonstrates the implementation 
of such a lesson plan.

Figure 4: Implementation of Proposed Framework.

The lesson plan in this instance highlights how the prosed 
framework can become of practical benefit to teachers in FE. This 
framework outlines the current role that digital platforms play in 

contributing to transformative process in adult education. Figure 5 
illustrates the post survey dashboard posted on Moodle to reinforce 
the learning outcomes.
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Figure 5: Post-class Dashboard used to Reinforce Knowledge Transfer.

This dashboard highlights the change that occurs when 
technologies are adapted to augment the use of pedagogical 
philosophies, supplementing (feeding) the transformative change 
with the cohort’s input and evaluations of their own learning by 
creating a forum for social interactions amongst the adult learners. 
This will allow the adult learner to embrace the knowledge transfer 
in real time. These workable insights will support the FE teacher in 
the differentiation of the learning outcomes while measuring and 
monitoring the progress of the cohorts.

Conclusion
“I believe that education is the fundamental method of social 

progress and reform.”

 (John Dewey)

This paper has revealed the importance of a philosophical 
approach to teaching and the development of a pedagogical 

framework that can become of practical benefit to those who wish 
to use it. Mezirow [8] concludes that transformative learning is 
the key to knowledge transfer for the adult learner. Nonetheless, 
the findings here reveal that an understanding of how to adapt 
pedagogical philosophies in the context of communities and the 
adult learner will allow the teacher to achieve a higher level of 
knowledge transfer amongst the majority of cohorts. This author 
concludes that each community of learners have different needs 
and philosophies can to be adapted to any given educational 
environment [20-30]. 
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